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Abstract
Although the use of film in both ESL and EFL classrooms is widespread, the screenplay on which
most films are based is almost non-existent as a language learning resource. However, its
structured framework provides the opportunity to teach skills-based activities that are contextually
clear, particularly when accompanied by the movie. The primary challenge in adopting screenplay
work into a curriculum, especially for educators not familiar with the format, is in ensuring
specific language-based learning objectives are being met, whilst also encouraging creative
freedom amongst the students. To that end, this paper begins with an introduction of what a
screenplay is before examining how utilizing a script can transform the traditionally passive
activity of watching a movie, into a series of justifiable language tasks. The familiarity with the
language used from these comprehension activities then becomes the foundation for an assessable
filmmaking task where students write their own screenplay and subsequently shoot it. The final
part of this paper provides instructions on how to implement the movie-making segment and

marking criteria for grading.

Introduction
Despite streaming platforms providing unprecedented accessibility to media content for
today’s language teachers, the belief that film and TV serves only as a fringe classroom activity
remains prevalent in the ESL community. That this idea has gone largely unchanged since the

inception of video cassettes four decades ago is contrary to a significant body of research which
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indicates film-related activities offer viable opportunities to improve language proficiency (Chao,
2013; King, 2002; Stempleski & Arcario, 1992). The reluctance to recognise movies as genuine
frameworks for learning derives from several concerns including a lack of formalised integration
into curriculums (Park & Jung, 2016); implementation issues relating to appropriate selection from
the vast array of movies available and excessive preparation in creating a methodologically sound
lesson plan (Stoller, 1988); and an overall lack of confidence in justifying time spent watching a
movie in class. This last point is perhaps the least researched, yet most pertinent in terms of
discouraging educators from showing films to their students. Afterall, no teacher wants to be
labelled lazy and so watching movies has, for the most part, been relegated to a filler activity that
students do before vacation or on the final day of class when all the curriculum requirements have
been met (Curtis, 2003).

To address these issues, a different approach is needed, one that uses narrative media, not as
a single entity to be viewed passively in one sitting, but as a series of selectively chosen clips
designed to initiate student output. This, however, is not to say that the process of conventional
language learning planning should be discarded; in fact, the opposite is the case. Traditional
activities such as vocabulary and comprehension exercises remain an essential component of
working with film and TV and forms the scaffolding Brown (2010) refers to when partnering
language learning with foreign English-language films. The importance of beginning with
language activities is vital, both methodologically and as a platform for bridging into the more
complex series of creative tasks that will follow. The form of these tasks is naturally open to any
number of choices, but for the purposes of this paper the focus will be on students writing a

screenplay and turning that into a short film.

Introducing the screenplay

Perhaps surprisingly given the abundance of academic papers on utilizing film as a learning
tool in the ESL classroom (Curtis 2003; Khan, 2015; King, 2002), published research into the use
of screenplays as either a supplementary resource or as the basis for stand-alone activities is
minimal. Subsequently, there is a reticence to using scripts in the classroom, not least of which is

due to instructors being unfamiliar with the formatting. This lack of clarity naturally leads to
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difficulties translating screenplay content into workable language tasks. Therefore, a good place to

begin is with an overview of what exactly a screenplay is.

What is a screenplay?

A film’s screenplay is the foundational document on which every element of the movie is
based. This includes not just the dialogue, but the characterisations, the choice of locations, the
production design and all other aspects seen on screen. It is written in the present tense and
structured in such a way that one page of script generally equates to one minute of screen time.
Unlike a novel, which has the capability of communicating a character’s thoughts or even a stage-
play which verbalises feelings through dialogue and soliloquies, the primary focus of a screenplay
is action. This means that inner thoughts and emotions need to be externalised through observable
behaviour and decision-making. Dialogue should always be in service of what the characters are
doing rather than as a device for exposition.

The importance of the screenplay in cinema cannot be overstated and it could be argued that
the script is in fact the most vital piece of the movie-making process (Richards, 2010). If this is
indeed the case, its inclusion as a language learning supplementary tool becomes increasingly

justifiable for language instructors showing films in the classroom.

What benefits does a screenplay offer for language learners?

At its most basic, a script provides a written account of the dialogue found on film and could
certainly be used as a ‘listen and repeat’ activity, not dissimilar to the conversations found in
nearly all ESL textbooks (see Figure 1). However, a screenplay offers considerably more learning
opportunities when approached not as a traditional listening and speaking activity, but as a
foundation for creative exploration in which language acquisition is organically embedded through

context.

Context
One of the major benefits of using a screenplay is that it provides students with a clear

context to the learning objectives set out by their teacher. This, perhaps more than any other
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aspect, is what separates screenplay dialogue from that found in a textbook and is highlighted in

the following two examples:

Figure 1

Textbook Dialogue (from Four Corners 1)

Conversation | ast night

£} Listen and practice.
Mindy Hi, Pete. Did you see Jennifer last night?
Pete Yes, | did. But the day didn’t go so well.
Mindy Really? What happened?

Pete Well, I did my laundry yesterday morning, but my
favorite white shirt turned pink.

Mindy  You're kidding!
Pete  Then|got a haircut, but | really didn’t like it.

Mindy  Oh, yeah? Did you make dinner for Jennifer?

Pete  Well, | slept for a while, so | didn’t go grocery shopping. N
Mindy  Oh. Did you eat anything? ZEGE —
» 2 5 > .-A, 4‘t¢-v€ "A-
Pete  Yeah, we did. Jennifer bought a pizza for us. s x‘ é
Mindy Really? - ¥

In Figure 1, we see a dialogue instantly recognizable across many language learning
textbooks. It is two people talking about the previous day’s events with a focus on the past tense.
Whilst the conversation provides ample opportunity for students to practice the target grammar
form, whether it is enabling the acquisition of practical language skills is questionable. Scepticism
over the use of such activities to promote genuine language learning can be found across numerous
sources including the work of Krashen. In his book, Principles and Practice in Second Language
Acquisition, Krashen’s central hypothesis is that language acquisition does not require an extensive
use of conscious grammatical rules, nor does it require tedious drill. He elaborates further by
claiming that acquisition is dependent on meaningful engagement with the target language
whereby speakers are less concerned with form, and more focussed on the message they are
communicating (Krashen, 1982).

If considered through this lens, it becomes clear that the conversation in Figure 1 is
ineffective in terms of genuine language acquisition. This, as stated by Krashen, is due to the

overriding absence of any message. The students have no idea who Mindy and Pete are, nor the
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nature of their relationship. They also do not know who Jennifer is, the subject of the conversation.
Immediately this means the purpose of the dialogue is unclear. It is essentially a conversation
without intent other than to practice the past tense, which, of course, holds no communicative
value and stands in direct contrast to Krashen’s claim that natural communication is not concerned

with the way utterances are formed.

Figure 2

Harry Potter Screenplay Excerpt

HARRY
Sir, why didn’t you just tell me 333 CONTINUED: (4)
about the Deathly Hallows?
HARRY
DUMBLEDORE You wanted to see Ariana again,
You will have to forgive me, didn’t you, sir?
Harry. You see... I didn’t trust
you. DUMBLEDORE
Yes.
QZ;;Z :;232393‘ him. For the first time, Dumbledore Harry ponders this, then frowns.
HARRY
N . DUMBLEDORE . I used the Stone as well, sir,
I feared that you would make the only a little while ago when I
same mistake I made, that you entered the t. I saw my mum
would be intoxicated by the power and dad, and s and Lupin...
the Hallows promise their :
possessor. But I crave your
pardon, Harry. It’s clear to me True.
now, as it should have been all were you calling
along, that you are the better they calling you?
asa " Harry studies Dumbledore, whose expression remains
HARRY serene.
Sir -- DUMBLEDORE
DUMBLEDORE ((l};:l)(lnq him in the
You are the worthy possessor of You are the true master of death,
the Hallows, Harry, not me. T was Harry, because the true master
fit to own the Elder Wand, because does not seek to run away from
I took it not for gain, but to death. He accepts that he must
save others from it. But I took die, and understands that there
the Stone because I longed to are far, far worse things in the
recall someone who has long been living world.
at peace and for that I paid with
ny life. For a moment, they stand in silence.

In Figure 2, this excerpt from Harry Potter’s Deathly Hallows also features the use of the
past tense. However, rather than a conversation with no clear speaker relationship, the dialogue
between Harry and Dumbledore carries a very clear message that Harry is the rightful owner of the
Deathly Hallows due to his view of death. Even without knowing the full story of Harry Potter,
this short exchange is more effective in both teaching the past tense and ensuring genuine learning.
This is because an artificial situation such as the one found in Figure 1 has been replaced with
context-based dialogue that is recognisable from real life experience (which in the case of the
Harry Potter excerpt, despite being a fantasy genre, approaches the issue of death in a very realistic
way). As a result, students are motivated to engage with the learning, not only because of its

recognizability but also because it has taken on a much greater level of enjoyment through the
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power of story (King, 2002). Krashen (1982) adds further support by claiming that storytelling
allows the speaker to forget they are using another language and focus more fully on the message
they wish to convey. In summary, the combined impact of meaningful conversation and an

entertaining context leads to a far greater likelihood of genuine language acquisition.

Language-related Activities

In terms of a practical approach to language learning via screenplays, as previously
discussed, the first point of engagement for students should be methodologically sound. This
creates both learning objectives and alleviates concerns over the unfamiliar screenplay form that

students are probably seeing for the first time.

Figure 3

Vocabulary Matching Activity

VOCABULARY

. Dungeons & Dragons - . a. to argue

. cul-de-sac — / b.asmall room

.Demogorgon .. - ‘ ¢.aweak person

.chamber . %‘ d a type of magic

. deep shit = e. a role-playing board game
.wimp - = 4 f. astreet that goes nowhere

. bickering - - ~ g.a powerful 2-headed monster

1
2
3
4
)
6
7
8

. protection spell | “\h. big trouble

In Figure 3, we have a recognisable matching activity that students almost certainly would
have seen before. The language in this example is taken from the first episode of Stranger Things,
a popular TV series on Netflix and one that many students may have watched. This handout would
be distributed once the students had had a chance to read the script and prior to viewing the scene.
The students are referencing the screenplay itself as they go through and determine the meaning of

the vocabulary (see Appendix A).
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In addition, a listening activity can also be done. The teacher can play the audio of the scene
and have students find any differences between what they hear and what is in the screenplay. Due
to the nature of filmmaking, what was shot may differ to what was written in the script, and having
students circle the differences is another language exercise that simultaneously is increasing their
familiarity with the content (Appendix A).

Having read the scene, learned the new vocabulary, and completed an audio listening, a
powerful bridging activity before beginning the creative component is to have students predict how

the scene will look by storyboarding it.

Figure 4

Storyboard Template

Shot distance & framing
How far away is the camera from the subject/object? STORYBOARD:. PATE__/__/____ THE

ELS
Extreme long shot

IS
Long shot

MS
Mid shot

cu
Close up

ECU
Extreme close up

ws
Wide shot

POV.
Point of view

0SS
Over the shoulder shot

1 3 I

=

I g e » )

i

Using the handout from Figure 4 as a reference, students can be introduced to the different
types of shots available for filming. Once they know the labels for each framing size, the next step
is to have them guess how the scene will be directed by storyboarding it in the empty boxes (see
Figure 4). This could be done either in groups or individually but is best undertaken prior to
viewing the clip. As a way of guiding the students through the task, it is advisable to first give
them an overview of how a scene is assembled. For example, it is common that in the beginning of
a scene, the action will be viewed via a wide shot. This allows the audience to orientate themselves
to the location and identify who the characters are. As the scene progresses, shots will often be

edited to highlight conflict, with a mid-shot perhaps revealing body language and later a close-up
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showing the emotions on a character’s face. An extreme closeup could be used at the end to
emphasize the impact the scene has had. All these framing choices can serve as creative and
stylistic tools the students will eventually employ in their own films.

The additional benefit of this activity is it becomes a rich source of discussion after the
students have watched the scene. Comparisons between their own versions and what they saw
helps them understand that film has its own visual language that extends beyond the words on the
page. The process of having students imagine how the scene will play out and drawing it on the

accompanying storyboard prior to viewing provides a powerful identification with the screenplay.

Figure 5

Missing Persons Activity

CREATE A MISSING PERSONS

Charactersname

Missing Age

Dorothy Gale = 1 He Ig ht

12

i @, 1 Weight

95 Ibs

Hazel \ 20 1 Haircolour

Brown

Eye colour

Where they were last seen

Dorothy left her aunt and uncle’s farm during
a twister. She and her dog Toto were last

seen skipping along the yellow brick road in Wh a t th e y were wea nng

the diraction of Emerald City. She was

wearing ruby slippers and a blue checked | Who the Y were seen w ith
pinafore. If you have any information, please 7

contact Auntie Em and Uncle Henry in

Kansas. 1 Who to contact with info

A reward

Finally, once the students have completed these activities and have watched the scene, they
can be given a post-viewing exercise to further deepen their awareness of the story. The example
shown in Figure 5 is effective due to the nature of its focus. The students are asked to create a

missing persons poster for the main character, considering all the physical attributes and
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circumstances around their last known location. Whilst this may appear to be only suitable for
genres such as crimes or mystery, hypothetical scenarios could be adapted to fit the film. For
example, when Harry Potter leaves for Hogwarts, students could be asked to create a missing
persons poster for him. This, like the previous work, is not only an effective way of consolidating
language, but also adds another element of preparation for the screenplay the students will write

themselves.

Filmmaking Project

The lead up work has ideally created a solid foundation for the main project, which is the
final stage of the process. This is an important inclusion because without a creative output
component, there is no way of assessing the learning that has taken place. The absence of an
assessable task may subsequently reduce the incentive for course designers to integrate film work
into a curriculum. We will shortly look at possible criteria that could be developed into a rubric,
but for now it is important to note that when used in tandem with methodologically sound
activities, a filmmaking project can be an effective and justifiable component of a language

learning syllabus.

Project considerations

In considering what the project will be, time restraints need to be considered. Whilst having
students make their own films is a comprehensive activity, a class schedule may not permit such a
major endeavour. An abbreviated version of only writing a short script that takes up one or two
lessons may be more suitable. This would still act as a valid form of assessment and could be done
on an individual basis. If, however, the objective is for students to use the screenplay as a basis for
a film, doing the entire project in groups is recommended. Not only does it mirror the filmmaking
process, but it also allows the students to collaboratively use the language they have learned
previously.

Irrespective of the final output form, one of the key steps is to provide a point of focus for

the students. Without restricting the choices each group has, the task may become overwhelming
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and result in substandard story ideas. It is far better to put artificial barriers in place that will
provide points of resistance for the students to navigate as they formulate their scripts.

The first, and most logical aspect to restrict is duration. In my classes, I limit the length of
each film to between five and ten minutes. As one page of screenplay generally equates to a minute
of screen time, this means the scripts can be no longer than ten pages.

Another thing to consider is genre. It makes sense to align the student work with the movie
or TV show they have been watching. In the case of my ecarlier example, “Stranger Things,” there
is a horror component. Therefore, | tell the students this must be part of their own films, whether
that be a monster character, a mystery within the story, or some other trope that matches the genre.

Depending on the vocabulary and grammar being taught, there may also be a language
prerequisite. An obvious example would be incorporating a selection of the words they learned
prior to watching the clip. But certainly, other syllabus-based vocabulary or grammar could be

mandatory within the writing of the screenplay.

Planning the story

The first stage of any scriptwriting task is deciding on an idea. To facilitate this process, |
provide the students with a work booklet that helps guide them toward the story they want to tell.
They decide on the title, characters, and storyline by working through the questions in the booklet.
An example of how a group completed this is provided in Appendix B.

An important point | like to make before beginning this task, however, is to clearly identify
the components of a story. I structure it as a speaking activity within the groups themselves, with
them generating elements essential to the story. Some of these include:

e A protagonist — the main character who wants something very specific and measurable

e An antagonist - someone or something in direct opposition to the protagonist who wants
the opposite

e A beginning, a middle and an end—at the start we see the protagonist in their ordinary
world, followed by an incident which has them confront a series of obstacles (the middle).
The end sees the protagonist resolve the disturbance.

e Stakes — the consequences of the protagonist getting (or not getting) what they want
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e Rising action — the consequences of failure for the protagonist become more extreme
e A misbelief — the protagonist has an erroneous belief about something in their life and it is
only by changing this do they become capable of achieving their objective.
By ensuring students are clear on at least some of these, their films are far more likely to be self-

contained stories rather than random skits.

Script format and elements
Once the students have a clear concept outlined, it is time to explain the script formatting and
elements. Although there are free screenwriting applications that the students could use, | prefer
them to write it out manually in Microsoft Word. The formatting instructions | give them are as
follows:
e 12-point Courier font size
e 1.5inch margin on the left of the page
e 1inch margin on the right of the page
e 1inch on the of the top and bottom of the page
e Each page should have approximately 55 lines
e The dialogue block starts 2.5 inches from the left side of the page
e Character names must have uppercase letters and be positioned starting 3.7 inches from the
left side of the page
e Page numbers are positioned in the top right corner with a 0.5 inch margin from the top of
the page. The first page shall not be numbered, and each number is followed by a period.
Obviously, I allow some degree of flexibility here, but it is certainly useful to provide the students

with an example script they can reference in terms of both formatting and elements (see Figure 6).
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Figure 6
Screenplay Elements

Fade In
The very first item on the first
page should be these words

FADE IN:

Action

The narrative description of the
Scene Heading EXT. WRITERS STORE DAY / avents of a scene
:or:o ine descnph:v\a”"le / In the heart of West Los Angeles, a boutique shop’s large
location and time of day of a scene OPER pign glows like a beacon.

DISSOLVE T
Transition

Film editing instructions

Character's First Appearance INT. WRITERS STORE - SALES FLOOR - DAY
A description of the character 2 X Z ) -
name should be CAPPED \ Kriters browse the many scripte in the screenplay section.
ANTHONY, Canadian-Itallan Story Specialist extracrdinaire,
30p and not getting a unger, ambles over. Dialogue

Lines of speech for each

Character N = —————— characior
o 4 n’' here?

A character's name always
appears above his dialogue

ANTHONY

You, sir, are a gentleman of
refined taste. John Logan is my
r anadian idol
The pb e RINGS Anthony as
Subheader
For when a full scene heading is
not necessary e THE SALES COUNTER
And anowers the phone.
ANTHONY
Writers Store, Anthony speaking. 2
Parenthetical
Action or attitude directon for a
character

We now get to the elements, and | suggest going through this slowly as it is the first time
most students will have encountered such a writing style. If we refer to Figure 6, the first element
at the top of the page is labelled Fade In. This is unique only to the beginning of the script and will
not be found at any other point. The next element is the Scene Heading, also known as a slugline.
The slugline indicates the place and time in which a scene occurs and consists of three parts:

1. INT. stands for interior, meaning the scene is taking place inside; or EXT. which stands for
exterior and means the scene is outside.

2. Next comes the actual location itself. In the case of Figure 1, we can see it’s a writer’s
store.

3. The time. Usually, it’s either DAY or NIGHT but variations such as DAWN, DUSK, and

EVENING are also possible.

Following the scene heading, the next element is Action. Action segments are generally used

for visual descriptions of what the characters are doing, along with other important pieces of
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information to keep the story moving forward. At the beginning of a scene, they also serve as a
way of orientating the reader.

In Figure 6, after the first piece of action, there is an element titled Transition. This is
essentially an edit point, and you may come across other variations such as Cut To or Fade To
Black. However, these transitions have become far less common in modern screenplays and can be
disregarded when teaching the form to students.

The next annotation in Figure 6 is Character’s First Appearance. Although not a separate
element, a standard practice when introducing a character for the first time is to capitalise his or
her entire name. Usually, this is followed by a brief description of what the person looks like and
any defining character traits.

After this comes Character and Dialogue. When characters are ready to speak, their names
are indented and capitalised. Directly below that is dialogue, although sometimes an action or point
of direction in parentheses will separate these two elements. Usually, the conversation then
alternates between the respective speakers, but important action descriptions can be inserted to
further elaborate on what is taking place.

Finally, if a piece of action unfolds at a specific location within the scene, a Subheader can
be used. This acts as an abbreviated slugline, highlighting that whilst the action has moved to a

different point, it is still part of the overall scene.

Writing the script
Once the students have been taught the formatting and elements, it is time to write the

screenplay. Given their initial lack of familiarity with this type of writing, | suggest facilitating the
scriptwriting process closely. Ensuring the students are using the correct formatting and elements
Is one area to monitor but of equal importance is providing story feedback on how to translate the
ideas in their plan onto the page. This can be done by asking the students questions such as:

e \What does the character want here?

e What is stopping them from going after/getting what they want?

e What action would the character take to mitigate the obstacles in their path?

e What do they want to say?
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e How could they say what they want to say without stating it directly?

e What is the most efficient way to write the action using the present tense?

Although I encourage them to be linguistically accurate and offer vocabulary suggestions, my
primary focus is on clarity of the story. If they write a piece of dialogue that is not grammatically
correct but conveys the meaning, I often will not correct it. As previously discussed in the work of
Krashen, the most important thing is the message is clear, and the last thing | want to do is remove
creative ownership of the student’s work in the name of lexical accuracy.

An example of the opening page of a screenplay adapted from the workbook in Appendix B,
can be found in Appendix C. As you can see in the titles, their choice of wording is not perfect, but

it conveyed what they wanted to say, and | was happy to leave it as the students wrote it.

Production

The groups are now ready to begin filming. This is usually done on their phones and
although they are familiar with the basic workings of their cameras, I still like to spend some time
explaining the more advanced features that are available for use.

On both the iPhone and high-end Androids, resolution and frame rate can be manually
adjusted. For better picture quality, especially if the students are shooting in low light conditions, I
suggest they use the 4K resolution setting. The disadvantage of this is that files will be bigger than
had they shot in HD and puts more demand on the editing device in post-production. However,
good picture quality is preferable and is worth a marginally slower editing process.

The other camera setting is frame rate, with a selection of 24 frames per second (fps), 30fps
or 60fps to choose from. The difference between the first two is that 24fps has a more cinematic
feel, whereas 30fps looks more like television or video. The important thing is that students choose
one and stay with it. For action sequences, 60fps is useful and captures movement with great
clarity. It can be used in conjunction with the primary frame rate the students are shooting in
(which is either 24fps or 30fps) as a stylistic variation. The final frame rate setting is slow motion
and shoots HD at 120fps. This, when uploaded into editing software, is automatically adjusted to

create a slow-motion effect. Again, this can be used with the main frame rate the film is being shot
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at. The most important thing to remind students is that when choosing an effect, be it the
heightened clarity of a fast frame rate or slow motion, they use it sparingly and in service of the
story.

Another point to consider is that of lighting. Obviously, the students will not have the
resources for complex lighting equipment, but the one thing I encourage them to employ is
contrast. Rather than have light spill all over a character’s face, I recommend shooting with some
facial features covered in darkness. This creates a more dynamic image and creates story tension.
The same principle applies to location and can be achieved by controlling where light comes from.
For example, rather than using overhead fluorescent lights, the students could perhaps use light
coming in from a window, a readily available lamp, or even the torch on their phone. Anything that
makes the visual more interesting will help their story.

The final stage of production that students need to consider is sound quality, which can be
more challenging to master than image quality. Eliminating poor audio is best achieved by
recording on a separate microphone. If this is unfeasible, the audio recording on the camera can be
checked after each take. Should the action or dialog not be clearly captured, another version can be
recorded purely to improve sound. Usually, just this recommendation is enough to see a significant

improvement in overall audio quality.

Post-Production

Once the groups have finished filming, the next stage is post-production. This includes
editing, laying down a soundtrack, and exporting the finished film. In terms of the editing software
students should use, | recommend iMovie and give a very short tutorial on its basic functionality.
For teachers not familiar with iMovie, there are many YouTube videos on the subject you could
show instead. However, should the students want to use a different program, | allow that too. At
this point, I am not looking to micromanage the post-production process, but rather be available
should they need me. However, in most cases, the groups are usually very autonomous throughout
this stage. They have collectively invested a great deal into the creation of their stories and so are
highly motivated to do the work and find solutions. The other thing | came to realise is that this

generation have grown up with Instagram and Tik-Tok and many of them are very adept at
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creating video content with programs | am not familiar with. Thus, | recommend a hands-off
approach, offering input only when it is requested.

In terms of exporting the finished film, MP4 format is the most suitable. Every piece of
editing software will offer this video formatting option under its export tab, and the students
simply need to allow time for the rendering. It is also worth mentioning that the file name should
consist of the film title and any other identifying information the teacher would like, as very often

students will overlook this step.

Grading and final viewing

Once the films have been exported as MP4 files, the students will upload both the movie file
and the screenplay into a shared folder | have created in Google Classroom. After going through
the script and movie, | will then allocate a group grade. As can be seen in in the grading criteria in
Figure 7, | split the scoring into two categories: the writing of the screenplay and the making of the
film. For further clarity, I subdivide these into different components including formatting, the story
itself, depth of character, and use of language for writing the script, and production, post-
production, and collaboration for the filmmaking. The accompanying questions act as guidelines
and can be weighted according to teacher preference. For example, in the writing section, | tend to
put greater emphasis on the creative aspects of story and character rather than the technical areas of
formatting and language. Likewise, | reward a highly collaborative effort even if there are

technical deficiencies.
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Figure 7

Filmmaking Project Grading Criteria

FILMMAKING PROJECT - GRADING CRITERIA

Assessment Components Details
SCREENPLAY -50%

e Was the story planned effectively beforehand?

Format e |s the script formatted correctly ?
e Have the elements been applied accurately?
Story e |s the story cohesive?
e s there rising conflict in the action?
e |sthere a clear and satisfying ending?
e Does the script include the pre-requisite genre
components?
Characters e Are the goals of each character clear?
e Are there obstacles along the way?
e Does the main character undergo change by the end of
the story?
Language e Is the dialogue engaging?
e Are the action elements written clearly and in the present
tense?
e Are the required language structures present?
FILM - 50%
e Does the film use lighting effectively?
Production

e Does the film have dynamic camera angles and
movement?

e Isthe sound clear?

e How well has the location been used (including props)?

e What is the quality of acting?

Post-production e Isthe edit smooth?

e Does the edit tell the story clearly?

e Are there any special effects?

e Is there a music score?

e |s there anything particularly creative about how the film

has been translated from script to screen?

Collaboration e Did all members of the group contribute?
e  Were roles clearly defined?
e Did the group use English throughout the project?

e Did the group surpass expectations?

The final part of the project is a viewing, which I will usually stage as a film festival. If

logistically possible, | have other teachers or even supervisors come in as guest judges and
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adjudicate on awards such as Best Actor and Actress, Best Screenplay and Best Film. This is
always a thoroughly enjoyable experience for the students and is a good opportunity to reward
individuals who have excelled throughout the project. In many cases, the students who do well are
not necessarily the strongest English speakers and the chance to offer positive reinforcement to

those who do not often see it in their grades is one of the truly powerful aspects of this project.

Conclusion

The process outlined in this paper is, of course, open to modification and reinvention. Whilst
writing a screenplay that is subsequently made into a movie is the most comprehensive method of
integrating language work and film, it is undeniably a time-consuming project that may not be
suitable for all classroom environments. However, even vastly abbreviated versions of this may
still carry great value for the students and will provide not only enjoyment, but also skills they can
adopt into other areas. In my case, | have seen students create short, English-based videos that
were then posted on their Instagram and TikTok accounts, highlighting a practical application of
what they have learned in the classroom.

Another benefit has been that when we do come across a textbook conversation that is a
mandatory part of the curriculum, rather than just read and repeat with no context, students are able
to render appropriate meaning through discussion and in some cases, rewriting the dialogue into
script format. Again, as a modified activity, these could then be rehearsed and filmed, with
students adding post-production effects and uploading it as part of their classwork. The more
integrated this process is into how the students approach their work, the more confident and
creative they will become at adapting it. With all the technology they need readily available at their
fingertips, there is no reason why script-based activities cannot make the use of film a

methodologically justifiable component of any language learning environment.
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Appendix A

STRANGER THINGS #101 10/04/15 (PINK)
3 CONTINUED:

WATCH THROUGH THE FLICKERING LIGHTS AS THE SCIENTIST IS

SUCKED UP TOWARD THE CEILING BY SOMETHING.

HIS LEGS KICK

VIOLENTLY IN MID-AIR AND HE SCREAMS IN HORROR AND THEN —-

The elevator shu;
) EXT. SUBURBAN NEIGHBORHOOD - NIGHT
HISS! LAWN SPRINKLERS kick on.

We are now in a 1980s SUBURBAN CUL-DE-SAC. Quiet.

We HEAR the VOICE OF A YOUNG BOY.

)
Do you hear isten...

calm.

Dramatic, intense.

We FOCUS on a TWO-STORY HOUSE at the end of the cul-de-sac.

The mailbox reads: "THE WHEELERS."
MIKE (V.0.)
... Something is coming...
something hungry for blood...

5 INT. WHEELER HOUSE - BASEMENT - NIGHT

A GROUP OF BOYS, 12 years old, play DUNGEONS AND DRAGONS.

They sit around a CARD TABLE.
the table before them, along with a nearly
canned Cokes, and the
MONSTER MANUAL

MIKE WHEELER, 12, is the "Dungeon Master"
of our group.

MIKE (CONT'D)

... A shadow grows on the wall

behind you... swallowing you in
darkness... it is almost here...
The other boys lean forward. Riveted.
LUCAS SINCLAIR, 12, playing as a knight.
but his loud mouth more than makes up for

DUSTIN HENDERSON, 12, playing as a dwarf.
fearful and least confident -- of our group.

WILL BYERS, 12, playinq as a wizard.
gentle, delic.

A GRID MAP is spread out on
empty pizza box,
all-important DUNGEONS AND DRAGONS

and de facto leader

We survey them:

He is very small
it
He is the most

He is soft-spoken,

(CONTINUED)

STRANGER THINGS #101 10/07/15 (YELLOW)
5 CONTINUED: (2)

Will swallows. God, he wishes it wasn't his turn.

WILL
I -~ I don't know -~
LUCAS
Fireball him —-

WILL
1'd have to roll thirteen or higher --

DUSTIN

Too risky. Cast a protection spell --

LUCA!
Don't be a wipf!

CQ S & Protection :’5};‘?.?7

MIKE
Demogorgon is tired of your
sxlly human bickering. It stomps
toward you. BOOM

Fireball him!

LUCAS
FIREBALL HIM WILL!
Another step- BOOM!

DUSTIN
Cast protection!

MIKE
It roars in anger —-

LUCAS
Fireball — 1!

DUSTIN
Protection --

MIKE
And -~

WILL
FIREBALL!

Will rolls the dice. Too hard.
other s'ixgof. the basement.
LUCAS

\:ch , wnd€ is jt71
A
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The dice scatters to the
It lands by the basement steps.

(CONTINUED)

STRANGER THINGS #101 10/07/15 (YELLOW)

s CONTINUED:

WILL
What is it?

What it it s the Demogorgon?

in deg) if it's the Demogorqon -
LUCAS

It's not the Demogorgon —-

Mike waits for them to settle down. Then:

MIKE
An army of Troglodytes charge into
the chamber!

He slams SIX WINGED MINIATURES onto the map.

KE (CONT'D)
Their tails e floor. Boom!
Boom!

DUSTIN
Troglodytes?!
LUCAS
Toldja.
DUSTIN
PLLf.

Mike looks over his shoulder. His eyescgrgw wide.
A G2 VN l\u.\ é_
do you hear Mﬁooml
BOOM! That sosfid... Av-Q (‘
Sidn't come from the Troglodytes
No. I came (from something else...

Mike slams a

MIKE (CONT'D)
THE DEMOGORGON.

The boys stare.

DUSTIN
We're in deep shit.

MIKE
will, your action.

o ﬁ 1e

scle

GE TWO-HEADED MONSTER MINIATURE onto the map.

s

(CONTINUED)
STRANGER THINGS #101 10/04/15 (PINK) 5:
5 CONTINUED: (3) *> . 5

DUSTIN
Is it a thirteen? e - 5 Y

oM DC"

ILL \,.)L‘J

W
I DON'T KNOW!
The boys scramble to look at the dice when --
WHOOM! The basement door swings open.

find KAREN WHEELER, late 308, Mike's
of the stairs.

mom, standing at

MIKE
Mom, we're in the middle of a
campaign

KAREN
You mean the end.
She taps her watch.

KAREN (CONT'D)
Fifteen after.

6 INT. WHEELER HOUSE - LIVING ROOM - NIGHT

Mike chases his mom up out of the basement.
MIKE
Just twenty more minutes —-

KAREN
It's a school night, Michael, and I
just put Holly to bed.
finish next weekend —-
MIKE
That'll ruin the flow —-
KAREN
Michael —-

IK
I'm serious, Mom! It took two
weeks to plan. How was I uuppused
to know it d take ten hours --

KAREN
You've been playing ten hours?

Mike's dad, TED, 45, is watching TV.

He smacks the TV.

S\ .

Tt boys look up to
he top

Or trying to. The
signal is terrible; a snowstorm of STATIC obscures the image.

(CONTINUED)
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Appendix B

About my Film

The title of my film is:
qhe (Nad Adwotwe of

Morotaro,

-

Remember your movie has two be no more than 2 minutes fong.

My story idea in one sentence is:

A Chory where Nowelard gairers

Sftong aniwols from al) over e word

ond_Qods to defea qn 077

sl

=

ToP = 0a7)

My characters are:
o Mowotar® | friw Tapih )

o Doa (rem Ewope)

o _Mankey (fom Afica)

o B Udrew Gt At )

o Qni (fen Jopon. G pmtna)

A

What are my characters like?
@ [omotord | pedest, Polil® atsligen®
o Dogi trovicy prneis hgh. (prentle (rien)

PrETTS)

Where will I film? Will it be in different places? Is it inside or
outside?

Tsit day or night?

Have o Think

)

solkotrve

o [Monkey: Postive, Crenérovs

o Birdt Eosy geing. cutgdnd-.

X will film in these places:

. closs oo
What do they want to do?
' e
ey et %0 :
defeot oe cqve. ™ .
Costume or make-up needed:

What happens to them?

poce  (0n7 )
T

Strorg - animols

Hgwoters. vt €is

Syom oll cvtr the wortd ord

Cooperetts 40 fird o0 091e

Poger doll

Storyboart

dialogue of your characters.

Scene 3: What happens next?

lang shot close up

Camera shot : mid shoy

Comeraangle: lowangle  high angle

Notes about your scene:
@ Hello. ' Homtaro.

Draw a picture representing your scene. Include the

paint of view

Storyboard

Draw a picture representing your scene. Include the
dialogue of your characters.
How does T4 erd %

pird 7 XZ Hello. Lo bird

\LL A
S

Camerashot: long shot  midshot]  close up

Camera angle: lowangle high angle pn[n;t of view

Notes about your scene:
(D Onpol 3 Fowily fird g

(@ (o2 phot o pu talking goaet!

(R Did yov cée the ogre?

P Now ctole 44 presd, ruincd ye £i61d5. ard cue Ahe wirat!

Awerica. 14 i Chuel

&Y No. buv 3 heand ARG 0976 puin ape (etiuce

et

(@) 6. T 000 lolvg 4hoc. T[4 o1€ pony. bampacper(

Storyboard

Credits: Give thanks to all the people that helped you make the movi

The enol .

o Thart gow for otching

Momotarg .

=
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o Q.. ety
a_, “Thask you. GO lets go <0 Americq. (07 you o @ Believe pre- This (5 o PN;L,’
Joqether 2 { e oy
QKL 14 100Ks fun! R < fou qie qellicg AH A . 3
Dot 0rry- Let's cot fegetherl (o) Yes \A Tt Y
Steryboard
Title Page: Design the page where your title will go. raw a picture representing your scene. Include the
lialogue of your characters. - ,5."
s
i Where does it start? i o _mm
o Draw a picture representing your scene. Include the
dialogue of ters.
“The world Adventure of ﬁ logue of your charac
Scene 2: What happens next?

Carmera shot : fong shot
Comera angle: low angle

» G0 Hello: You Mometer Notes about your scene:
(o> Hetle: T dod 43y e pomotoro

-y

n Did yqou gee the Oni?

& 1% ooty orh op?

GO DIl yew Gee 4re omi 7

(55 Nvv bro-1 hoer that preed in 4hy towr pag
diongpeoted. 3L (s covel

Bud L peae thut Qwiweor off gme meax

R Ghell we qoto defeat Oni Cogeeher ?
@ Qk- Lets g0 o my plane

7

—

Can yrw g0 Gearehiry for cgre rogeshe

nd qegesner
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Appendix C

FADE I N:
AUAP FI LMS TITLE

EXT. JAPAN RI VER - DAY

A old lady sitting at a river.

A peach shaping object comes toward her.
She 1ooks suprised.

ANI MATI ON FX - OLD MAP

TITLE - In Japan, Born from peach

[ NT. JAPAN HOME - DAY

The old lady is with her husband. They open the peach object
and see inside is baby.

They 1ooks VERY surprised.
ANl MATI ON FX - OLD MAP

TITLE - was gentle, polite and intelligent man. The name is
Mbmot ar o

See Momotaro become man.
ANI MATI ON FX - OLD MAP

TITLE - He hears rumors of Oni and gather animals from all
over the world

MONTAGE:
- EURCPE
- AFRI CA
- SOUTH AMERI CA
ANI MATI ON FX - OLD MAP
TITLE - Now, they embark on a journey of on Oni defeat
OPENI NG CREDI T:
THE WORLD ADVENTURE OF MOMOTARO

Mask & Gavel Volume 10, 2022 134



