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Abstract

English language speech contests are popular in Japanese junior and senior high schools, bringing
prestige to winning students’ schools and aiding winners to gain admission to university
(Nishikawa-Van Eester, 2009). As a result, students and teachers devote a great deal of effort
practicing for these high-stakes contests. However, there has been very little research examining
what motivates students, especially pre-university ones, to join speech contests or how students
feel about their experience of participating. In this study, 25 high school and 73 junior high school
speech contest participants completed anonymous surveys (including both Likert-type quantitative
questions and qualitative open response questions) examining two areas. The first is the reasons
students join speech contests (e.g., to win a prize), and the second is students’ overall experience of
the contest itself (e.g., was it stressful?). In addition, 36 teachers of speech contest participants
were asked why they felt their students joined the contests and their impressions of their students’
experiences in order to look for any differences between teacher impressions and the reported
experiences of the students. The two surveys showed that both students and teachers felt the most
important reason for students joining speech contests, in order of ranking, was a desire for personal
growth, followed by self-expression, improving English communication skills, making social
connections, and winning a prize. The fact that winning a prize was considered the least important
reason to participate indicates that these students were primarily intrinsically rather than
extrinsically motivated to compete. Regarding the second question, the overall experience of
participating in a speech contest was positive for students, with the majority enjoying the contest
and wishing to repeat the experience. In addition, students reported feeling more confident in their

public speaking as a result of participation, as well as having made improvements in their English
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communication abilities. The most surprising result is that students do not consider the experience
to be stressful, although outside observers such as teachers may perceive that it was the opposite.
Overall, we can conclude that speech contests are a generally positive experience with many
benefits for students who participate, thus justifying the heavy time commitment involved for both

students and teachers.

nglish language speech contests have long been popular in Japan, particularly at the

junior high and high school level. Contests are held multiple times a year at the school,

prefectural, or national level. Speeches are commonly performed by individual
students, but depending on the particular contest, speeches can also be done by pairs or small
groups.

Speech contests are typically categorized as recitations or original speech contests.
Recitations involve students memorizing and presenting a passage from a pre-written source
(sometimes slightly modified), often from a class textbook. As a result, recitations often feature
multiple presentations of the same passage by different students, and in fact, some contests (such
as the Zensho Trophy for commercial high school students) provide a pre-selected set of written
passages from which students must choose. In contrast, original speeches are (in principle) written
by the students and reflect their own ideas and experiences. These speeches require extra
commitment from students due to the additional writing stage and are often perceived as more
prestigious than recitations. This can be inferred by the fact that the H.I.H. Prince Takamado
Trophy (a nation-wide contest for junior high school students), allows three original speech
contestants from each prefecture to proceed to the national competition, but recitation contestants
are limited to the prefectural level (JNSA, 2017).

Regardless of the type of speech, it must be memorized by the students. Speeches often
have a strict time limit (5 minutes in the case of H.I.H. Prince Takamado Trophy) and students can
be penalized for exceeding the limit (JNSA, 2017). Speeches are typically evaluated by multiple
judges, including both native and non-native English speakers, who will confer before announcing
the final results. The judges may award points for specific aspects of a speech (such as content,

English, and delivery in the case of H.I.H. Prince Takamado Trophy), often using rating scales to
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ensure consistency between judges, although this is not always possible (see Venema, 2013), or
they may rank contestants based on their general impression of the speech.

Speech contests can provide many tangible benefits to winning students, from attending
award ceremonies at their school, aiding in applications for admission to schools (Nishikawa-Van
Eester, 2009), to lucrative prizes and media attention. For example, the top three winners of the
H.LH. Prince Takamado Trophy in 2017 were invited to a two-week summer school program in
the United Kingdom by The Mitsubishi Corp. (JNSA, 2017). The benefits for the school of a

speech contest winner include prestige and potentially an increase in enrolment demand.

Motivation for this Study

Despite the ubiquity and history of English speech contests in Japan, there is little available
research regarding student and teacher motivations for joining or experiences of participation,
particularly in non-university contexts. In order to address this lack of information, this study
sought to gather basic data about speech contests, involving three aspects: 1) motivation for
entering a speech contest, 2) the experience of participating in a contest, and 3) how the speech
was prepared (which is not discussed here due to space constraints).

This study replicates and expands upon a previous pilot study (Head, 2015) which featured
surveys of 77 junior high school speech contest participants and eight teachers. That study focused
on three areas: motivation of students to participate in speech contests, perceived benefits of
participating, and nature of the experience. In terms of motivations, students generally reported
intrinsic motivational factors such as a desire to improve their English abilities to be more
important than extrinsic factors such as winning prizes. In addition, both teachers and students
reported student improvements in pronunciation, intonation, and public speaking skills as a result
of speech contest participation. Students also reported that speech contests are not stressful.
However, teacher survey results found that teachers perceived the experience to be more stressful
and winning prizes to be more important for students than the students themselves did, indicating

that there is a difference in how participants and observers view the speech contest experience.
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Methods

A two-part student survey (Appendix 1) was written in English and then translated into Japanese
by a native speaker. The survey contained both quantitative Likert-scale type sections, as well as
spaces for students to write qualitative responses to questions. This mixed-method approach was
used in order to ensure specific questions were answered in a way that could easily be compared
numerically using the Likert-scales, while allowing for unanticipated and unrestricted responses to
be collected through the written qualitative question responses. If a particular question was not
answered on a survey or was unclear, that particular response was disregarded and the total
response number for that question adjusted. A bilingual survey was used so that participants could
answer regardless of their ability in either language. The second part of the survey concerned
original speeches (not included in this paper), so students who had performed recitations of texts
were asked not to complete the second page. Written comments were transcribed and Japanese
comments translated into English prior to analysis. The student surveys were given out at two
different prefecture-wide speech contests in Kochi City in the fall of 2015. These contests
contained sections for both recitations of English texts, as well as original speeches. The first
contest was for students at public commercial high schools and the other was for both junior high
and senior high school students from both public and private schools. The surveys were
anonymous, the organizers gave permission for the surveys to be distributed at the events, the
surveys were given out after the contest had finished, the purpose of the research and its voluntary
nature was explained to participants, and only surveys that included written participant consent
were included in the results. In total 98 student surveys were included in the results.

The teacher surveys (Appendix 2) were similar to the student surveys (mixed-method,
bilingual, and anonymous) and asked many almost identical questions (with “I” being replaced by
“students”). They were distributed at the previously mentioned speech contests, as well as the
annual Skills Development Conference (SDC) which gathers all JET Programme ALTs (assistant
language teachers), along with one Japanese teacher of English (JTE) from each public school in
Kochi prefecture. Again, only the 36 surveys containing explicit consent were included in the

analysis.

Mask & Gavel Volume 6, 2018 8



Head: Student and Teacher Views on English Language Speech Contests in Japan

Results and Discussion

Participant Profile

Of the 98 student survey respondents (see Table 1), 25 were in high school and 73 were in junior
high school. There were 10 male and 87 female respondents (plus one of unindicated gender). This
gender ratio is small, but similar to percentages at other English speech contests as speech contests

are often more popular among female than male students (Head, et al., 2018).

Table 1
Student Participant Profiles
Gender School Level Type of
Speech
Male 10 High school 25 Original 29
speech
Female 87 Junior high 73 Recitation 57
school
Unknown 1 Unknown 0 Unknown 12

On the teacher surveys, of the 36 respondents, 24 identified themselves as native-English speakers,
seven as non-native English speakers, and 5 did not respond. Teachers had experienced between

one and 20 past speech contests (mean 6.03, standard deviation 6.60).

Speech Contest Preparation Time

As shown in Table 2, there is a wide range in the amount of time students spent practicing their
speech. The differences probably reflect variations such as the type of speech (original speeches
also require writing time), as well as the amount of free time teachers and students have to devote
to practice. Practice typically involves students memorizing their speech by themselves at home
(often while shadowing a recording provided by an ALT to aid in modeling native-English
pronunciation and intonation) and then practicing at school with a JTE and/or ALT. The teachers
can correct and model the necessary pronunciation, intonation, and gestures as well as provide

prompts when the student forgets the next line of their speech. Some teachers may explicitly teach
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phonology, while others may simply have the students repeat individual words until they get the
pronunciation right.

It is unclear at this stage what the optimum practice time is since the individual student
placements in the contests were not compared with time spent practicing. However, while more
practice likely has a positive effect on performance, there is likely a law of diminishing returns at
some point. Hopefully there are benefits that students receive in terms of improvements in
motivation and English ability that justify this time investment. However, considering that junior
high and high school students will have only 262.5 and 612.5 hours respectively of English
instruction over the course of three years of study (Hosoki, 2011) it is debateable whether the time
spent on speech contest practice is a beneficial supplement to (or a distraction and waste of

resources from) regular English class study.

Table 2
Estimated Time Spent Preparing for a Speech Contest
Hours of Practice Students (Self- Students (Teacher Teachers (Self-
Estimate) Estimate) Estimate)
Mean (SD) 20.32 (20.67) 29.60 (30.81) 16.51 (15.79)
MIN/MAX 2/100 8/120 1/40

Motivation for Joining a Speech Contest

To determine the relative importance of different aspects of the speech contest experience, and to
compare how teachers and students perceive them quantitatively (Figure 1), teachers and students
were asked to rate nine statements (Table 3) on a four-point Likert-scale (/ =Very important,
2=Important; 3=Somewhat important;, 4=Not important). Students and teachers were also asked to
write the main reason for students to join a speech contest and these qualitative responses were
grouped for comparison into categories that emerged (Table 4). If more than one reason was given,
the reasons were calculated separately. For example, the response “My teacher recommended 1
participate. But also, having people listen to my speech. Improving pronunciation.” would be listed
in the following three different categories: Students were asked to participate by a teacher; To have
people listen to their speech or to communicate their feelings and thoughts; and Students want to

improve their English or communication ability.
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Table 3
Summary of Student and Teacher Survey Likert Statements Regarding Speech Contest Motivations
Statement Students Teachers
Number
1 Improving English pronunciation Improving students’ English pronunciation
2 Improving English intonation Improving students’ English intonation
3 Improving public speaking Improving students’ public speaking
confidence confidence
4 Improving writing ability Improving students’ writing ability
5 Winning a prize Students’ winning a prize
6 Challenging yourself to do your Challenging students to do their best
best
7 Sending a message / expressing Allowing students to send a message /
yourself expressing themselves
8 Spending time with friends Allowing students to spend time with friends
9 Spending time with teachers/ALTs  Allowing students to spend time with

teachers/ALTs
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Figure 1. Student and teacher perceptions of various aspects of speech contests.

Personal Growth

The aspect of speech contest participation that was reported as very important for the highest
percentage of students (92%) and teachers (83%) was challenging themselves to do their best
(Figure 1). This is reflected in the 12 mentions of students wanting to challenge themselves, the
fourth most common reason listed in the qualitative responses (Table 4). Therefore, personal

growth is a key motivator for participating.
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Self Expression

The aspect reported as very important (Figure 1) for the second highest percentage of students was
sending a message (88%). This is also shown in Table 4, with seven mentions of students wanting
to have people listen to their speech or communicate their thoughts and feelings, and four mentions
of students wanting to express themselves. Interestingly, the percentage of teachers who felt it was
very important (54%) was less than for technical aspects of speech, such as pronunciation,
discussed below. This disparity indicates that the content of the speech is more important for
students than teachers may think, suggesting that students should be able to help craft their own

speeches or freely choose recitation texts that they feel a connection with.

Improving English Speaking

Next, we look at the more technical aspects of the speech contest. As shown in Figure 1, over 90%
of both students and teachers felt that improving pronunciation, intonation, and speaking
confidence were very important or important aspects of speech contests, although the percentage
of students who felt it was very important was higher than that of the teachers 74% vs 61%, 79%
vs 53%, and 73% vs 61% for improving pronunciation, intonation, and speaking confidence
respectively). This disparity in values may simply be due to the maturity of the teachers leading
them to choose less extremely positive or negative responses on the survey, while still sharing
overall similar attitudes to the students as indicated by the near identical scores when the important
and very important responses are pooled. However, in terms of improving writing ability, the
percentage who feel it is very important or important drops to around 75% for students (regardless
of whether they participated in a recitation or an original speech, data not shown) and 40% for
teachers. In fact, in the written comments none of the students mentioned improving writing skills
as a reason for joining a speech contest, whereas there were 12 mentions of students wanting to
improve their English abilities and five mentions of wanting to improve their speaking confidence
(see Table 2). This is likely because recitation contests do not require any original student writing,
and even original speeches are primarily judged on presentation ability rather than speech content,
so writing is not a strong consideration. Thus, we can conclude that improving speaking skills is an

important aspect of speech contests for students, but writing skills are of secondary importance.
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Winning Prizes

By far the least important speech contest factor in this survey was winning a prize. Only 29% of
students and 19% of teachers list this as important or very important (Figure 1), and only two
students mentioned winning a prize in their reasons for joining a speech contest (Table 4). On the
other hand, rather than winning a prize, nine students mentioned demonstrating their English
ability as a reason for joining a contest (Table 4). This could indicate that students are less
concerned with an external ranking by judges comparing them to other students as they are with

showing themselves what they are capable of.

Social Connections
Another area that shows a gap between teachers and students are the social aspects of speech
contests. Eighty-four percent of students reported as very important or important spending time
with friends, and 91% for spending time with teachers, compared with teacher responses of 36%
and 61% respectively (Figure 1). As shown in Table 4, seven students mentioned that they joined a
contest because it was part of their club activities, and 5 did so because they were asked by a
friend. Thus, for many students, doing speech practice with friends or as part of a club likely serves
as a motivational factor.

This result differs from that of the previous pilot study (Head, 2015), which found that on
average students disagreed that they do speech contests because their friends are participating.
However, the teacher responses are similar to the previous study, as on average teachers felt that

students are motivated by their friends.

Enjoyment

Finally, looking at the responses in Table 4, the most common reason for participating in a speech
contest was that students had previously participated in one (20 responses). This could be
interpreted as indicating that students find the speech contest experience to be positive, as students
would be unlikely to willingly repeat the process otherwise. This is further supported by the 11
responses indicating that speech contests either were or appeared to be fun. Therefore, while many

students indicate that they participate to gain self-confidence or skills, many may choose to do so
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out of simple enjoyment. This, and the fact that the majority of students felt that they had
accomplished the goals that they had set themselves by joining (Table 5), indicates that the
experience of doing a speech contest is positive and hopefully justifies the long hours of

preparation involved (a theme that is further examined in the next section).

Table 4
Student Reasons for Joining a Speech Contest

Reasons for Joining a Speech Contest Number of
Mentions

Rank

Students have previously participated in a speech contest 20
Students like English 14
Students were asked to participate by a teacher 13
Students wanted to challenge themselves 12
Students want to improve their English or communication ability 12
Participating sounded like fun or was fun in the past 11
Students wish to demonstrate or test their English ability 9
Participating in a speech contest is a useful experience 8
To have people listen to their speech or to communicate their feelings
and thoughts

Because speech contests are a part of English club activities

To experience speaking in front of others

Students were invited by a friend or wished to spend time with friends
To improve their confidence

To express themselves

They were inspired by watching other participate

To listen to other people’s speeches

It is their last chance to try participating

Students wish to broaden their views

NN W R 0 9

To get a prize

O 0 9 N B~ B W~

O O

12
12
14
15
16
16
16
16

Table 5
Do Students Feel They Accomplished Their Goals?

Do Students Feel They Accomplished Their Goals? Number of Responses

Yes 74
No 14
Not sure or somewhat 9
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The Experience of Participating in a Speech Contest

In order to gauge the experience of doing a speech contest, students and teachers were asked to rate

their agreement or disagreement with different statements (Table 6) on a six-point Likert-scale

(1=Strongly agree, 2=Agree, 3=Slightly agree, 4=Slightly disagree, 5=Disagree,6=Strongly

disagree) and their quantitative responses were compared (Figure 2). Students and teachers were

also asked to write down what they most like and dislike about speech contests. These qualitative

statements were then grouped according to common themes and summarized in tables 7 through 10

(What do students most like about English speech contests? What do students most dislike about

English speech contests? What do teachers most like about English speech contests? and What do

teachers most dislike about English speech contests?).

Table 6
Summary of Student and Teacher Survey Likert Statements Regarding Speech Contest Experiences
Statement Students Teachers
number
1 I enjoy doing English speech Students enjoy doing English speech
contests contests
2 Speech contests are stressful Speech contests are stressful for students
3 I feel confident expressing myself in ~ Students feel confident expressing
Japanese themselves in Japanese
4 I feel confident expressing myselfin ~ Students feel confident expressing
English themselves in English
5 Public speaking is difficult for me Public speaking is difficult for students
6 Speech contests participation is Speech contests participation is useful for
useful for my future students’ future
7 Speech contests are good preparation Speech contests are good preparation for
for communicating with others communicating with others
8 I want to do speech contests again Students want to do speech contests again

Mask & Gavel Volume 6, 2018
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Figure 2. Student and teacher perceptions of participating in speech contests.

Enjoyment of Speech Contests

First, looking at student enjoyment of speech contests (Figure 2), 95% of students and 100% of

teachers at least slightly agree that students enjoy doing speech contests (with 54% of students and
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9% of teachers strongly agreeing), indicating that the experience is largely positive. This is
supported by the fact that the most common student response to what they dislike about speech

contests was “nothing” (Table 8).

Student Stress

Next, we look at the issue of stress. At first glance, speech contests appear to have the potential to
be very stressful. Not only is there limited time to get ready for a contest, but on the day itself
students only have one chance to impress the judges while speaking in a foreign language in
public. Surprisingly, the pilot study found that the majority of students and (to a lesser extent)
teachers disagreed that speech contests were stressful (Head, 2015).

Interestingly, the results of this survey show almost an inverse between the student and
teacher responses, with 3% of students strongly agreeing that speech contests are stressful for
students and 39% strongly disagreeing, whereas 36% of teachers strongly agree and 6% strongly
disagree. This appears to indicate a large difference between how observers and participants
interpret the experience. For example, while two teachers mentioned student stress as something
that they dislike about speech contests (Table 8), no students specifically mentioned stress in their
responses (Table 7). On the other hand, the second most common thing that students dislike about
speech contests is being nervous (Table 7). However, it is possible that the feeling of being
nervous is temporary (for example, just before a student is about to go on stage) and the rest of the
contest is enjoyable rather than stressful. For example, the third most common thing that students
like about speech contests is listening to other people’s speeches, indicating that even if they are

nervous they can enjoy the contest at the same time.

Student Confidence

In terms of confidence, students and teachers both felt that students are less confident expressing
themselves in English than Japanese, although it should be noted that the difference between
students’ confidence in expressing themselves in Japanese (66% at least slightly agreeing) and in
English (63% at least slightly agreeing) is not large. Also, 65% at least slightly agree that public

speaking is difficult for them, so it may be reasonable to assume that confidence in publicly
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expressing themselves at an English speech contest is less due to issues with English ability and
more to do with general shyness. However, when looking at the qualitative data concerning what
students most like about speech contests (Table 7), we see that improving speaking ability and/or
being able to speak publicly is the most common response, and that an increase in confidence is the
second most common response. Gains in student confidence is also the most common thing that
teachers like about speech contests (Table 9). Thus, while students may lack confidence in public
speaking, regardless of the language, participating in a speech contest may serve to increase their
confidence. On the other hand, losing confidence and/or failing to perform well was the third most
mentioned dislike of students (Table 8), so gains in confidence are not universally guaranteed. It
should also be noted that a certain amount of self-confidence is likely necessary to consider
entering a public speech contest in the first place, so if all students were required to participate in a

speech contest the results may be very different.

Practical Benefits

Next, exploring the practical benefits of doing a speech contest, a large majority of students felt
that speech contest participation is useful for their future (with 72% strongly agreeing and only 2%
disagreeing (Figure 2)). Similarly, most students felt that speech contests were good preparation
for communicating with other people (62% strongly agreeing and only 4% disagreeing or slightly
disagreeing (Figure 2)). In both these cases, the percentage of teachers agreeing with those
statements was less than for the students while still being generally positive, with only 12%
disagreeing or slightly disagreeing. Looking at the written comments in Table 7, the seventh most
common comment was that speech contests are a useful experience for the future, and many other
comments mentioned practical English communication benefits such as improving pronunciation
and/or intonation (fourth ranked), improving English vocabulary and/or understanding (fifth
ranked), and improving writing ability (tenth ranked). Teachers also commented on students’
practical skill improvement among the things that they most like about speech contests (Table 9),
with mentions of improvements in intonation (second ranked), learning skills (fourth ranked), and
improving public speaking (also fourth ranked). Thus, we can conclude that students felt that they

received practical benefits from participation that will continue into their future.
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Overall Experience

Finally, one of the greatest indicators of how speech contests can be a positive experience is the
fact that 93% of students at least slightly agree that they want to do speech contests again (with
55% strongly agreeing). This is supported by the fact that the most common reason for joining a
speech contest was that students had joined one in the past (Table 4). If students did not feel the
experience was worthwhile and fun, or if they felt it was unduly stressful, it is unlikely that they
would continue to participate in future contests. This does not mean that all the aspects of the

speech contest experience were considered positive, however.

Table 7
What do Students Most Like About English Speech Contests?

What do Students Most Like About English Speech Contests? Number of  Rank
Mentions

Improving speaking ability and/or being able to speak in front of others 23
Gaining confidence and/or a feeling of accomplishment 22
Listening to other people’s speeches 15
Improving pronunciation and/or intonation

—
(98]

Improving vocabulary and/or English understanding
Making friends and/or connecting with others
Expressing yourself and/or writing your own speech
It will be a useful experience for the future

O© 9 3 O D B W N =

Having people listen to your speech
Improving writing ability

—
o

Doing the speech well
Others

DN DD DD W L D O O
—
=)

Table 8
What do Students Most Dislike About English Speech Contests?

What do Students Most Dislike About English Speech Contests? Number of Rank
Mentions

Nothing 24
Being nervous 19
Losing confidence and/or failing to perform well 7
Memorizing the speech 6
The time commitment and/or difficulty of practice 5
The length of the contest and/or judging is too long 2
2
5

AN N LN B W N -

Being shy and/or embarrassed
Others
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Table 9
What do Teachers Most Like About English Speech Contests?

What do Teachers Most Like About English Speech Contests? Number of Rank
Mentions

(o)

Students can gain confidence

Students can improve their intonation

Students become more motivated and/or challenge themselves
Spending time practicing with students

Students can use English outside the classroom

Students learn skills

Students can express themselves

[ T N N N N Y O

Students improve their public speaking
Others

[N \O R S T = T A Y|

Table 10
What do Teachers Most Dislike About English Speech Contests?

What do Teachers Most Dislike About English Speech Contests? Number of Rank
Mentions

The speech preparation schedule 3 1
Adjusting speech content in order to impress judges 2

Emphasis by judges on technical aspects of speeches rather than on 2

fluency or self-expression

Student memorize but don’t understand the content of their speeches
The need to memorize speeches

Students learn unnatural gestures and speaking styles

It is stressful for students

Others

(o)W \S I \O I \S I \9)
NN NN

Areas for Improvement

In terms of negative aspects of speech contests, both students (Table 8) and teachers (Table 10)
mention speech memorization. On a related note, some teachers mention that while students
memorize their speech, they may not actually understand the meaning of the words they are
presenting. This calls into question some of the claimed benefits regarding improvements in
English understanding that result from doing English speeches. Perhaps allowing students to bring
notes on stage would be a way of reducing the time needed to prepare for a speech contest (the
fifth most common complaint among students (Table 8)) and allow time to be spent on ensuring
that students are learning English. Considering that people delivering public speeches outside of a

contest setting almost always rely on notes (or teleprompters), the rationale for denying students
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access to these aids is questionable as it prioritizes rote memorization ability over all else. Another
way to ensure student comprehension of the speech content is to have impromptu speeches where
students are told the speech topic and are only given a few minutes to prepare before presenting
their speech. However, the level of English ability required for this type of speech is likely beyond
the grasp of most students at this stage in their education. Perhaps another way to focus on student
understanding of the speech content would be for judges to ask a few questions related to the
speech content (in Japanese).

Another aspect of contests that causes concern is the judging. While students were mostly
concerned with the time taken by judges to reach a decision (Table 8), the teachers were concerned
about the negative results on student learning of trying to impress the judges. For instance, there
are two mentions of adjusting the content to impress judges. Often contests will have the same
judges each year, often from universities so as to avoid the appearance of bias (Sawa, 2010). Also,
judge panels often consist of two Japanese and one native English speakers (often an ALT). As
many have observed, the native and non-native judges may emphasize different aspects of speech
contest evaluation, with some (native English speaking) observers feeling that technical
proficiency is more prized by non-natives and “natural” delivery more prized by native speakers
(Carrigan, 2017; Markewicz, 2014; Sawa, 2010). The researcher has observed this leading to
teachers tailoring the student’s speech content (and accompanying gestures) to suit the known
tastes of the Japanese judges in order to win, as they outnumber the native English judges (whose
turnover rate is also higher). One way to combat this may be to attempt to recruit more judges
(both native and non-native English speakers) so that there can be a greater variety of judges to
draw on and thus less predictability concerning who will be present and what will appeal to the
judging panel. In addition, some sort of formal training to ensure that judges apply evaluation
rubrics consistently could help reduce variation in results between judges, especially since judges

may be judging a contest for the first time (Venema, 2013).

Limitations of the Study

These were samples of convenience, however, due to the prefecture-wide gathering of teachers and

students at these events, the researcher feels that these form a representative sample of the
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prefecture. It should also be noted that not all speech contests are identical in terms of level of
competition, so students entering other contests may have had different experiences. In addition,
the student comments were translated into English before being analysed, so some nuances may
have been lost in translation. Also, the categorization of responses into different categories can be

subjective.

Conclusion
This study examined two main questions from the perspectives of both students and teachers: 1)
what motivates students to join a speech contest? and 2) what is the experience of participation?

Looking at the first research question, the results of this survey showed that there are many
overlapping factors involved in students joining speech contests. However, the most important
factors (in descending order) appear to be personal growth, followed by self-expression, improving
English communication skills, social connections, and winning a prize. The fact that winning a
prize was considered the least important factor by students and teachers indicates that participants
are primarily intrinsically rather than extrinsically motivated (or it could mean that only
intrinsically motivated students are able to and willing to go through the extensive commitment
required in the first place). This is encouraging as extrinsic motivation such as winning a prize is
considered less valuable for learning than intrinsic motivation, such as a desire to challenge
yourself (Brown, 2007). Finally, many students appear to join speech contests out of past
enjoyment, indicating that the experience is positive, which is further supported by the responses to
the second research question.

In answer to the second research question, the experience of doing an English speech
contest is very positive. The majority of students reported enjoying the contest and wishing to
repeat the experience. In addition, students reported feeling more confident in their public speaking
as a result of participation, as well as having made improvements in their English communication
abilities. The most surprising result is that students do not consider the experience to be stressful,
although outside observers such as teachers may think the opposite.

Overall, we can conclude that speech contests are a generally positive experience with

many benefits for students who participate, thus justifying the sometimes heavy time commitment
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involved for both students and teachers. However, there are areas that could be improved,
particularly in terms of the judging of contests, that can make the experience even more beneficial

for student development and self-improvement.
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Appendix 1
Bilingual Student Survey

*Grade FF ( )
*Male/female & / %

% Original speech / recitation 4 P FILAE—F / LI T— 3> (BE)

I practiced my speech for approximately hours in total. (Fhl¥. &EFTH B —FoEL L712)
% Please rate the following aspects of speech contests (A B —F =227 X MIBT 25 FRROEMIZE ST TELTIIEEN, )

1=Very important (& CHEZE) 2=Important (EE)
3=Somewhat important (°*°EZ) 4=Not important (FZE T/ \))

Improving English pronunciation. (35 D)

Improving English intonation. (GEFEDA > b3 —> 3> - #115)

Improving public speaking confidence. (AFITEET BIE)

Improving writing ability. (F2z5%2Z < 1)

Winning a prize. (2892 Z¢&)

Challenging yourself to do your best. (N2 F %R T 2)

Sending a message / expressing yourself. (BWAEX 2T & - BHDAKRRTHI &)

Spending time with friends. (fff & BFREIA BT 2 &)

Spending time with teachers/ALTs. (44, AL T &EBEAZBIF 2 &)

% Please state your agreement/disagreement with the following statements:

(FREDITT, Bk (£ 5/ 95) / AR (25 Bbn) TEXTILEEY, )

1=Strongly agree (£->7=<Z525) , 2=Agree (£585) , 3=Slightlyagree (FdhEhHZ>585) ,
4=Slightly disagree (% Z Y BH7LY) |, S5=Disagree (B7\L)) , 6=Strongly disagree (F >7=< %5 Bb7L)

I enjoy doing English speech contests. (FAlZRAE—F AT X FEELATWDS)

Speech contests are stressful. (REE—F A>T A MIA FLAZEEL D)

I feel confident expressing myself in Japanese. (FAIZHARBTCED A KBTI LICAENH S)

I feel confident expressing myself in English. (FAIZHEECENEZRIIBT 2 I EICEENH D)

Public speaking is difficult for me. (A &—F (FFAIZ & > TE#H L L)

Speech contests participation is useful for my future. (23> 7 2 MISMT % T & (LRFFREID)

Speech contests are good preparation for communicating with others.

AE—FAVTRAMIMAEDTI 2= —2 a v OB WEFRICHRD)

I want to do speech contests again. (FAlZF /2R E—F > 7 X MIHBF LAWY

% What was your main reason(s) for entering this speech contest?

(B1T-P, AE—F AV TR MIHBELA-EHRERIZATTA?)

% Do you feel you achieved your goal(s)? (#7715, BEEZERLI-EBELETH?)

% What do you most like and dislike about English speech contests?
(BRI E>T, BERE—FAVTAMBLTRELRNIE (BLWIE) EBVLWIE BRIL) FRTIN?)
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% What best describes how your speech was written?
(DRIEN A —=F 2 FENWI T EZ TERNORV, e TEATIESN, )
1) I wrote my speech in English. (FhlE, TEBETRE—FEHE N, )
2) I wrote my speech in Japanese and then [ translated it into English
(Fhld, BARBTRE—TEEE, ZND OEFICRL )
3) A teacher interviewed me about my ideas and then wrote the speech in English.
(RENFDEZ ZEE/L LT BEPRBTENT, )
4)  Someone wrote the speech for me. FHhDADDENTINT, )
5)  Other (please specify) (Fof-FL<CEVT S
% Who helped you prepare the speech? (more than one answer is 0k).

GRS, A —FDHEFEZFmo T NELEN?2 W DOTH OK)

1) Family members (RIE)

2) A Japanese teacher (BARADIEE)

3) A native English teacher (AE A DF4)

4) No one GEL F o TuhAaLY)

5) Other (please specify) (Zof - L CEWTLEE W)

% What best describes your speech preparation? (A B'—F OHEFIZOWT FREN LRV, FHEFTEZLTLEIN, )

1) Ire-wrote my speech after getting advice. FET ENAREL LB AE—FAEETELS)
2) A teacher re-wrote my speech. (EPRE—FEEEELT)
3) Several people re-wrote my speech. (FAADDADPHDRAE—FAEZEELS)
4) A teacher re-wrote my speech and explained why they made changes. (ScAEAEZEL T, BREZEB LA RAL T<{NT)
5) My speech wasn’t re-written. (BEES AN -T)

% Please state your agreement/disagreement with the following statements:

(FREDERIZ, Bk (228 9) / AEK (5 Bbn) TEATIEZEW)

1=Strongly agree (£->7=<Z525) , 2=Agree (£585) , 3=Slightlyagree (FdbEhHZ>585) ,
4=Slightly disagree (& Z Y BH7LY) |, S5=Disagree (B7\L)) , 6=Strongly disagree (F >7=< %5 Bb7LY)

% The final version of the speech reflects my personal views. (R E'—F OFERRIIFADE RN KRENTLNS)

It was easy to think of a topic. (b v 7 %E X 2 DIFHE>72)

% learned how to present my ideas clearly. (fAld., ZX AP AICKITT 2 HEEFAT)

Do you consent to the use of this survey for Philip Head's research purposes? No identifying information will be published.
(ZZCHREBEABRIIARSNERA, ZORRET 4V v T~y FOMFERINCHEMT 2 Z LICRBELE T2 ?)

0 Yes, you can use my responses. ([F= L £ J)

[0 No, don’t use my responses. (RELEFEA)

Mask & Gavel Volume 6, 2018 27



Head: Student and Teacher Views on English Language Speech Contests in Japan

Appendix 2
Bilingual Teacher Survey

 Number of speech contests you have prepared students for  ( ) [\
(InZzT, WEIAYTAMOEBEETT->TEELIEA?)
% Native English speaker / Non-native English speaker

% I helped my students practice their speech for approximately hours in total.
(Fhix. BEtTH MR —F 0igHEE L7:)
% My students practiced their speech for approximately hours in total.
(EfElx. BFtTH IR E—F OB % L72)

% Please rate the following aspects of speech contest

(AE—FarT7 A MIET FROEMIIESTEZLTIEEY, )

1=Very important (& THEZ) 2=Important (EE)
3=Somewhat important (°°EZ) 4=Not important (EZT7/LY)

Improving students’ English pronunciation. (F258 D F5H)

Improving students’ English intonation. (F2ZED A > b — 3> - #1#5)

Improving students’ public speaking confidence. (ABITET BIE)

Improving students’ writing ability. (ZFE%E < 1)

Students winning a prize. (%8325 7 &)

Challenging students’ to do their best. (X2 F AR T 7)

Allowing students to send a message / express themselves. (BWAEZZ 2T & - BNAXRIRT DT &)

Allowing students to spend time with friends. (TR & A BT 2 &)

Allowing students to spend time with teachers/ALTs. (54, AL T EBEABIT I &)

% Please state your agreement/disagreement with the following statements:

(FREDITT, Bk (£ 5/ DH) / AR (25 Bbwn) TEXTILEE Y, )

1=Strongly agree (£ ->7=<Z525) , 2=Agree (X358 5) , 3=Slightlyagree (FdhEhHZ>585) ,
4=Slightly disagree (% Y BH7LY) , S5=Disagree (B7\L)) , 6=Strongly disagree (F >7=< %5 Bb7LY)

Students enjoy doing English speech contests. ((EfEIZRAE—F AV F X FEELATWLD)

Speech contests are stressful for students. (RE'—F AV T A MIEFEICE>TRA LR THD)

Students feel confident expressing themselves in Japanese.

(EREIFAABECEDERRT 5 LICEEDLH D)

Students feel confident expressing themselves in English.

(AFIFEBTENDEZRFRT LI EICAENH D)

Public speaking is difficult for students. (R E"—F IFAEFEICE > TH L LY)

Speech contests participation is useful for students’ future.
(AT RMCEMS 5 2 & FERDTRIZILD)

Speech contests are good preparation for communicating with others.

(ZE—F AV TFRMIMAEDTII 22— 3> DR WEFIZR D)

Students want to do speech contests again. (E{EILF /=R E—F 3T X MIHBLZW)

% What do you most like and dislike about English speech contests?
(BRI E>T, BERAE—FAVTAMBLTRELRNIE (BLWIE) EBLWIE BRIL) BRTIN?)
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% What best describes how your student’s speech was written?
(BRTDEENAE—FT 2ENHTEZTRENORERY, L TEATIEIN, )
6) The student wrote their speech in English. (AfED. BETRE—FEE T, )
7) The student wrote their speech in Japanese and then they translated it into English
(ERED. HABCTRE—FEEE, TNHOREBICRL )
8) Iinterviewed the student about their about my ideas and then wrote the speech in English.
(RENERDOEZ Z#EEL LT REDPBRBTE N, )
9) Someone else wrote the speech for the student. FhoAnENTINT, )
10) Other (please specify) (Fofh-FELCEVTEE W)

s Who helped the student prepare the speech? (more than one answer is ok).
GER, AE—F OUEii 2 FRNE L7221 <>TH OK)

1) Family members (RIE)

2) A Japanese teacher (BARADIEE)

3) A native English teacher (ZNE A D5E4)

4) No one GEL FEoTLAaLY)

5) Other (please specify) (Zof - ZELCEWTLEE W)

s What best describes the speech preparation? (A B —F OHEHIZ DOV T TR GO, FETELXTLIIEEN, )

6) The student re-wrote my speech after getting advice. HEEP» BT FNA 25D -7 % BRaEEBE L)
7) A teacher re-wrote the student’s speech. (REPEREEEBE L)
8) Several people re-wrote the student’s speech. (AL DADNEFEDREREEZEEE L)
9) A teacher re-wrote the student’s speech and explained why they made changes. (JCAENEZEL T, REZEEL-Hh AP L)
10) The student’s speech wasn’t re-written. (EEORBIEZEEESI AN o 72)

% Please state your agreement/disagreement with the following statements:

(FREDERIZ, Bk (228 2) / AEK (25 Bbn) TEATIEZEW)

1=Strongly agree (£->7=<Z525) , 2=Agree (X358 5) , 3=Slightlyagree (FdhEbhHZ>585) ,
4=Slightly disagree (% Y BH7LY) , S5=Disagree (B7\)) , 6=Strongly disagree (F >7=< %5 Bb7L)

The final version of the speech reflects the student’s personal views.

(RE—FORBMIFEREDBRARBENT D)

It was easy for the student to think of a topic. (EEA FE Y V%5 E X 2 DILEEI - 72)

The student learned how to present their ideas clearly. (£fEld. EX A BPHICKIBT 2 HEEFAT)

Do you consent to the use of this survey for Philip Head's research purposes? No identifying information will be published.
(ZZTHREEABRIIARENEFA, ZOREEZT7 4V v T~y NOMERMICHERT 2 Z LICRIBELETH?)

O Yes, you can use my responses. (= L £J)
[0 No, don’t use my responses. (RELEFEA)

Can Philip contact you at a later date to ask questions about speech contest preparations?

(740 7N, AC—=FERHICOWTHE A 7-DIC, HHEKELTHLLALWTTNN?)

[0 Yes, you can contact me at the following email/telephone:  (IZLV, RO A —/LT7 KL XA BFEESITEKE L TAAE W)
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